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2016/2017	 1,255	 0.03		 64,340	 1.37	 28,940	 0.62	
	
2015/2016	 1,145	 0.02	 55,740	 1.12	 25,765	 0.56	
	
2014/2015	 915	 0.02	 49,655	 1.10	 23,630		 0.52	
	
2013/2014	 870	 0.02	 45,005	 1.02	 21,650	 0.49	
	
2012/2013	 665	 0.02	 37,865	 0.88	 19,385	 0.45	
	































2016/2017	 150	 0.04	 7,020	 1.69	 2,940	 0.71	
	
2015/2016		 125	 0.03	 5,985	 1.47	 2,615	 0.64	
	
2014/2015		 90	 0.02	 5,120	 1.29	 2,270	 0.57	
	
2013/2014	 90	 0.02	 4,900	 1.26	 2,220	 0.57		
	










































2016/2017	 24	 0.05	 654	 1.39	 296	 0.63	
	
2015/2016	 31	 0.07	 618	 1.35	 249	 0.54	
	
2014/2015	 21	 0.05	 490	 1.10	 226	 0.51	
	
2013/2014	 18	 0.04		 485	 1.11	 227	 0.52		
	
2012/2013	 12	 0.03	 489	 1.15	 n/a	 n/a	
	



























































































Permanent	exclusions	 	 	 	
	 Physical	assault	against	a	pupil	 160	 12.6	 0.00	
	 Physical	assault	against	an	adult	 380	 30.5	 0.01	




	 Bullying	 5	 0.5	 0.00	
	 Racist	abuse	 5	 0.3	 0.00	
	 Sexual	misconduct	 15	 1.0	 0.00	
	 Drug	and	alcohol	related	 x	 x	 x	
	 Damage	 20	 1.4	 0.00	
	 Theft	 0	 0.0	 0.00	
	 Persistent	disruptive	behaviour	 440	 35.0	 0.01	
	 Other	 80	 6.5	 0.00	
	 	 	 	 	
	 Total	 1,255	 100.0	 0.03	
	 	 	 	 	
Fixed	period	exclusions	 	 	 	
	 Physical	assault	against	a	pupil	 13,405	 20.8	 0.29	
	 Physical	assault	against	an	adult	 17,500	 27.2	 0.37	




	 Bullying	 395	 0.6	 0.01	
	 Racist	abuse	 470	 0.7	 0.01	
	 Sexual	misconduct	 225	 0.4	 0.00	
	 Drug	and	alcohol	related	 45	 0.1	 0.00	
	 Damage	 1,415	 2.2	 0.03	
	 Theft	 195	 0.3	 0.00	
	 Persistent	disruptive	behaviour	 17,755	 27.6	 0.38	
	 Other	 4,190	 6.5	 0.09	
	 	 	 	 	

























		 		 Number	 Rate	(2)	
	 	 	 	 	
Specific	learning	difficulty	 146,875	 	 295	 0.20	
Moderate	learning	difficulty	 259,715	 	 465	 0.18	
Severe	learning	difficulty	 32,340	 	 15	 0.05	
Profound	&	multiple	learning	difficulty	 10,980	 	 5	 0.04	
Social,	emotional	and	mental	health	 186,795	 	 2,030	 1.09	
Speech,	language	and	communications	needs	 234,075	 	 200	 0.08	
Hearing	impairment	 21,165	 	 25	 0.11	
Visual	impairment	 11,890	 	 15	 0.13	
Multi-	sensory	impairment	 2,720	 	 x	 x	
Physical	disability	 33,685	 	 15	 0.04	
Autistic	spectrum	disorder	 108,405	 	 125	 0.12	
Other	difficulty/disability	 54,340	 	 130	 0.24	
	 	 	 	 	


















		 Number	 Rate	(2)	 Number	
Rate	
(2)	
	 	 	 	 	Specific	learning	difficulty	 15,070	 10.26	 7,055	 4.80	
Moderate	learning	difficulty	 27,210	 10.48	 11,695	 4.50	
Severe	learning	difficulty	 825	 2.54	 375	 1.17	
Profound	&	multiple	learning	difficulty	 105	 0.97	 50	 0.45	
Social,	emotional	and	mental	health	 86,560	 46.34	 32,605	 17.46	
Speech,	language	and	communications	needs	 12,070	 5.16	 5,470	 2.34	
Hearing	impairment	 1,155	 5.46	 590	 2.80	
Visual	impairment	 635	 5.33	 305	 2.56	
Multi-	sensory	impairment	 90	 3.27	 50	 1.88	
Physical	disability	 915	 2.71	 485	 1.43	
Autistic	spectrum	disorder	 10,365	 9.56	 4,840	 4.46	
Other	difficulty/disability	 6,075	 11.18	 2,775	 5.11	

































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































Please return this ‘Expression of Interest’ form to Carrie Gould 
[Email address] 
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Appendix	20	Consent	form			
	
Please	tick	the	boxes	and	sign	at	the	bottom	to	give	your	consent.	
	
  I	understand	the	research	and	its	purpose,	from	reading	the	information	sheet	and	
asking	questions	when	necessary.	
	
  I	understand	that	the	interview	will	be	recorded	and	that	the	recording	will	be	
transcribed	and	analysed	by	Carrie	Gould.	
	
  I	understand	that	although	my	contribution	will	be	anonymised,	I	may	be	identifiable	to	
people	who	read	the	research.	
	
  I	understand	that	at	the	end	of	the	project,	anonymised	transcripts	of	data	will	be	stored	
for	20	years	on	an	appropriate	storage	facility	at	the	University	of	Bristol.	
	
  I	understand	that	my	contributions	will	be	used	to	try	to	help	to	develop	an	
understanding	of	how	Educational	Psychologists	may	contribute	to	reducing	permanent	
exclusions	in	primary	schools.	
	
  I	understand	that	at	any	time	before	or	during	the	research	I	am	able	to	withdraw	from	
the	research.	
	
	
	 	
Signature:_______________________________________________________________________	
Print	name:______________________________________________________________________	
Role	title:______________________________________________________________________	
Date:_________________________________________________________________________	
Phone	number:	_________________________________________________________________	
Email	address:	__________________________________________________________________	
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Appendix	21	Topic	guide		
	
About	the	person	
	
Personal	details	and	explanation	of	their	role	in	school.	
When	professional	started	in	their	role	/	their	previous	professional	experience	/	
Clarify	approximate	number	who	were	at	risk	of	permanent	exclusion	who	were	
worked	with	/	how	many	children	who	were	permanently	excluded	
	
About	experience	of	working	with	pupils	who	were	at	risk	of	permanent	exclusion:	
	
Why	they	think	the	pupils	were	at	risk	of	permanent	exclusion	–	what	made	this	
group	‘at	risk’	/	what	was	happening	with	the	pupils	at	school	/	why	do	they	think	this	
was	happening	/	what	was	their	role	in	working	with	the	pupil	/	what	was	the	role	of	
others	/	what	helped	the	pupil	/	what	did	not	help	the	pupil	/	
	
About	experience	of	working	with	pupils	who	were	permanently	excluded:	
	
Why	they	think	the	pupils	were	permanently	excluded–	what	made	them	
permanently	excluded	/	what	happened	with	the	pupils	at	school	/	why	do	they	think	
this	happened	/	what	was	their	role	in	working	with	the	pupil	/	what	was	the	role	of	
others	/	what	helped	the	pupil	/	what	did	not	help	the	pupil	/	
What	helped	professional	in	their	role,	why?	
What	did	not	help	the	professional	in	their	role,	why?	
	
About	reasons	for	national	increase	in	permanent	exclusion	from	primary	school:		
	
Why	they	think	there	has	been	an	increase	in	exclusions	from	primary	schools	nationally?		Possible	
reasons?	Why?		
	
About	what	the	role	of	Educational	Psychologists	could	be	in	reducing	the	exclusion	
of	pupils	in	primary	school	
	
Previous	experience	of	working	with	EPs	/	current	perception	of	EP	role,	their	direct	
experience	of	working	with	EPs,	how	they	are	aware	that	EPs	currently	support	staff	
and	pupils	in	the	primary	school	(school	staff	only).	
	
Thoughts	about	opportunities	for	future	work	with	EPs	what	they	would	like	to	see	EPs	
doing	/	when	/	where	/	who	with	/	at	what	stages	/	why	(school	staff	only)	
	
Thoughts	about	opportunities	for	future	work	for	EPs	what	they	would	like	to	see	EPs	
doing	/	when	/	where	/	who	with	/	at	what	stages	/	why	(EPs	only)		
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Appendix	22	Transcription	guide		
	
• Use	Ariel,	size	12,	normal	
• Set	‘Page	Layout’	as	Landscape		
• Use	EP1,	Staff	1	for	name	of	interviewee	through	out	(the	appropriate	annonymised	
name	will	be	the	title	of	the	sound	file)			
• Use	‘Int’	for	me	
• This	is	not	discourse	analysis,	so	there’s	no	need	to	transcribe	in	huge	detail,	such	as	
(…)	for	pauses,	or	‘uhm’	and	‘ahhs’	when	I	am	actively	listening.			
• If	you	can’t	understand	any	language	used,	please	type	[inaudible]	
• Please	annonymise	people’s	names	within	the	transcript,	e.g.	if	a	pupil’s	name	is	
used,	type	[pupil’s	name	1]	for	as	long	as	the	participant	talks	about	the	same	pupil,	
then	[pupil’s	name	2]	etc.		
• If	a	colleagues	name	is	used	please	annonymise,	type	[name	of	teaching	colleague	
1],		etc.		
• Please	annonymise	place	names	within	the	transcript,	you	could	use	[name	of	LA]	or	
[name	of	area	base]	or	[name	of	town]	or	[name	of	village]	etc.	as	appropriate.		
• You	don’t	need	to	use	punctuation	in	the	speech,	apart	from	capital	letters	when	the	
participants	/	me	start	talking	–	I	am	currently	considering	punctuation.			
• I’m	sure	that	lots	of	things	will	come	up	that	I	haven’t	thought	of,	so	let’s	keep	
communicating	and	add	to	this	list!		
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Appendix	23	Sample	of	coded	transcript		
	
Int:	What	reasons	would	you	give	for	an	apparent	rise	in	
primary	school	exclusions?		
Staff	2:	Sometimes	the	legislation	changes	and	the	thresholds	
that	you	need	to	meet	before	a	child	can	be	excluded	change.	
And	the	wording	sometimes	changes	as	well,	so	there	are	like	
little	loopholes	that	schools	can	use	if	they	felt	that	they	didn’t	
want	either	to	take	those	children	in	the	first	place	or	not	to	
have	to	hang	on	to	them	for	as	long	as	they	might	have	to.	
Although	all	schools	take	their	test	results	very	seriously	
because	we	have	to,	because	that’s	how	we’re	measured	by	
Ofsted,	we	will	absorb	quite	a	lot	and	not	be	completely	
focused	on	these	test	results.	We’re	more	interested	in	what	
we	can	do	for	those	children	and	how	we	can	get	them	ready	
to	move	on	to	secondary.	So	it’s	a	seven-year	journey	for	us	
and	it’s	about,	if	that	child	is	not	in	a	good	place	to	learn,	then	
we’ll	do	something	else	with	them	and	if	they’re	not	meeting	
their	milestones	that’s	of	secondary	importance	to	what	we’re	
doing	emotionally	to	help	that	child.	I	don’t	think	all	schools	
are	in	the	same	position	as	we	are	and	they	aren’t	as	lucky	in	
that	they	haven’t	had	to	deal	with	so	many	problems	because	
their	intake	is	different.	They	will	have	different	problems	to	
us	but	they	won’t	have	the	same	ones	and	that	we	don’t	feel	
the	same	pressure	that	some	schools	do,	to	be	this	really	high	
achieving	school,	so	if	children	are	interrupting	the	lessons	we	
will	keep	going	with	it	as	long	as	it’s	not	hugely	detrimental	to	
the	other	children	because	we	know	in	the	end	it	will	be	worth	
it.	If	that	kind	of	makes	sense.		
	
Int:	Are	there	any	other	reasons?	That	you	want	to	give	for	the	
apparent	rise	for	exclusions?	
Changing	
educational	
landscape	/	
legislation				
Changing	
educational	
landscape	/	
Perfomative	
pressures		
Changing	
educational	
landscape	/	
Performative	
pressures	/	
Contrast	staff	
school	
pressures	with	
others.	
Changing	
educational	
landscape	/	
Performative	
pressures	
/Emotions	of	
pupils	and	link	
to	learning.	
Changing	
educational	
landscape	/	
Performative	
pressures	/	
response	to	
pupils		
	 200	
	
Staff	2:	Lots	of	changes	in	how	our	parents	can	access	
benefits	and	the	pressures	on	them	to	go	back	to	work.	So	
we	do	have	parents,	a	lot	of	parents	with	mental	health	
issues	and	that	can	sometimes	be	the	breaking	point	for	
them	and	then	obviously	that	has	such	a	huge	impact	on	the	
family.		It	is	an	interesting	place	where	our	children	live	its	
almost	a	little	enclave,	with	its	own	rules	and	regulations	
[laughs]	there	tends	to	be	quite	a	lot	of	self	policing	out	on	the	
estate	and	there	can	be,	at	some	points	the	crime	rate	is	quite	
high	and	there	are	other	times	it	calms	down	so	at	the	
moment	there	is	a	lot	of	drug	activity	out	on	the	estate	and	
obviously	that	has	effect	on	the	parents	well	being	as	well	and	
for	the	levels	of	violence	that	are	out	on	the	estate	as	well	and	
that	has	an	impact	on	our	children	and	sometimes	you	get	a	
reaction	to	that	so	arrest	rates	are	high	at	some	points	and	
low	at	others,	so	sometimes	families	are	being	broken	up	and	
then	you	have	the	whole	parent	in	prison	to	deal	with	as	well.		
[Section	omitted	because	of	identifiable	information]			
	
Int:	Okay,	is	there	anything	else	that	you	want	to	add	to	that?		
	
Staff	2:	Not	really,	no.	I’m	trying	to	be	careful	about	how	I	say	
things	and	I	don’t	want	to	paint	this	area	as	an	absolutely	
horrendous	place	to	be	because	it	isn’t,	it	really	isn’t.	I	
obviously	wouldn’t	work	anywhere	else,	I	have	been	here	for	a	
very	long	time	and	I	kind	of	understand	how	things	work	and	
you	can	see	that	some	of	these	people	are	amazing	that	they	
cope	with	these	issues	in	their	day	to	day	life,	and	some	
people	can’t.	
	
Changing	
demands	of	staff	
skills	/	challenging	
homelife	/	
Parents	and	drugs	
complex	
homelives		
Changing	
demands	of	staff	
skills	/	challenging	
home	life	/Parent	
in	prison			
Changing	
demands	of	staff	
skills	/	
Challenging	home	
life	Parents	ability	
to	cope			
Changing	
demands	of	
staff	skills	/	
challenging	
homelife	/	
Parental	
mental	health	
Changing	
demands	of	
staff	skills	/	
challenging	
homelife	/	
Benefits	
changes	
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Int:	Okay	so	the	final	section	here	is	about	the	role	of	the	
educational	psychologist	and	what	the	EP’s	role	could	be	in	
reducing	the	exclusion	of	pupils	okay.		What’s	your	previous	
experience	with	working	with	EP’s?	
	
Staff	2:	It’s	been	really	good,	really	positive.	Very	supportive	
and	since	it	became	a	traded	service	it’s	much	easier	because	
before	that,	before	that	it	was	quite	tricky.	I	think	at	one	point	
we	were	allocated	a	certain	number	of	visits	a	year	and	for	
somewhere	like	us	that	can	be	a	bit	limiting.	And	it	means	it	
was	difficult	sometimes	to	follow	things	through.	So	now	it’s	a	
traded	service	and	we	can	buy	in	the	sort	of	support	we	want	
and	trade	it	off	against	different	things.	Like	one	child	was	
going	to	be	doing	part	of	the	videoing	course	last	year,	so	it	
meant	that	we	could	use	some	of	the	sessions	we	had	bought	
to	support	that.	And	it’s	quite	flexible	with	what	we	can	do,	it’s	
been	really	helpful.	We’ve	worked	with	EP	name	for	a	long	
time	now,	so	she	knows	our	children	and	sometimes	she’s	
coming	in	and	she’s	doing	an	assessments	four	years	after	her	
previous	assessment,	so	she	can	see	and	she	has	a	really	good	
understanding	of	our	children	and	there’s	lots	of	things	that	
we	can	access	through	the	EP	service,	training	and	things.	And	
there’s	a	lot	at	the	moment	around	mental	health	and	
resilience	and	attachment	and	that	kind	of	thing	which	are	
quite	key	for	our	children.	That	makes	it	a	lot	easier	for	us	to	
be	able	to	do	the	sorts	of	support	that	we	need	and	then	[EP	
name]	will	come	in	and	do	things	tailored	to	those	children,	
like	the	one	who	did	get	excluded	eventually	but	she	did	come	
and	do	some	anger	management	work	with	him	and	she’s	
another	point	of	contact	with	our	parents	as	well	because	
sometimes	the	relationship	with	us	does	break	down	for	
School	level	
/Systemic	
approaches	
/Traded	service	
issues	
School	level	/	
Direct	work	with	
pupils	/	Family	
work			
School	level/	
Supporting	staff	/	
relationship	with	
link	EP				
School	level/	
systemic	
approaches	/	
specific	
training	by	
EPs		
School	level	/	
Direct	work	
with	pupils	/	
Value	of	EP	
relationship	
with	parents		
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whatever	reason	or	there	are	things	that	they	won’t	say	to	us	
because	they’re	anxious	about	what	we	might	do	with	that	
information	because	obviously	in	the	safeguarding	role	we	
might	have	to	pass	that	on	a	referral,	whereas	they	can	have	a	
different	relationship	with	[EP	name]	and	she	can	talk	to	them	
in	a	different	way,	and	she’s	really	good	with	them.		
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Appendix	24	Sample	of	codes	and	themes	
	
Theme		 Codes		 Data	examples	
Reduced	
Resources		
Cuts	related	to	
academic	
attainment	
pressures		
EP2:	Then	there’s	the	cuts	in	funding	for	schools	which	
makes	it	even	harder	to	meet	the	needs	of	the	children	
that	aren’t	there	I	mean	sorry	the	children	that	are	
struggling,	they	aren’t	meeting	like	the	norm	that	there	
isn’t	really	that	norm.		
	
EP7:	I	think	schools	would	say	budgets	and	pressures	
within	the	school	and	the	focus	on	reaching	levels	and	
when	children	aren’t	able,	ready	to	learn	actually	that	
impacts	them	not	just	on	that	child	but	on	the	rest	of	
the	school,	the	rest	of	the	class,	you’ve	got	to	think	
about	the	other	children	and	the	pressures	in	terms	of	
staffing	and	budgets,	I	think	there’s	that.		
	
Cuts	related	to	
external	services		
EP3:	I	think	that	children	could	get	a	bit	lost	within	the	
systems	as	well	and	so	the	cuts	that	you	have	to	
specialist	teams	and	even	like	with	trading	with	EP’s	
now	we	could	help	a	lot	more	with	preventing	exclusion.	
	
EP6:	Broadening	impact	of,	socio-economical	impact	of	
government	cuts	in	other	services,	where	we’re	starting	
to	see	the	effect	of	that	now.	
	
Staff	4:	I	think	those	barriers	have	always	been	there	I	
think	that	the	problem	is	that	if	you	look	at	it’s	about,	
again	going	back	to	the	same	issue,	we	work	really	
closely	with	the	Children’s	Centre	although	the	
children’s	centre	as	such	exists	in	name	only	all	the	
universal	services	have	been	stripped	out,	so	it’s	not	a	
Children’s	Centre	anymore	it’s	a	very	targeted	provision	
and	we’ll	see	over	the	next	few	years	where	people	are	
being	picked	up	and	supported	and	the	thin	end	of	that	
wedge	go	that	way	before	things	come	out	of	hands.	
We	also	see	a	significant	increase	in	challenging	
behaviour	from	children	when	they	arrive	here,	without	
a	doubt.	So	it	would	appear	that	those	challenges	have	
increased	it’s	just	actually	no	the	number	of	challenges	
is	probably	stable.	It’s	just	the	support	to	deal	with	
those	challenges	has	shrunk	so	therefore	it	appears	that	
it’s	increased	but	it	hasn’t	it’s	just	that	there’s	less	out	
there	to	help	parents	and	children	you	know	so	I’m	not,	
I’m	not	sure	I’m	not	sure	whether	its	increased	but	the	
impact	of	those	challenges	have	increased	
Cuts	related	to	early	
intervention		
EP2:	There’s	cuts	to	be	able	to	get	the	support	that	you	
want	so	there’s	kind	of	systems	to	support	these	
children	at	a	higher	level	and	so	you	might	have	a	child	
that’s	at	risk	of	exclusion	and	then	maybe	the	support	
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isn’t	offered	soon	enough	or	you	know	such	and	such	is	
..	some..	the	professional	that	might	be	involved	might	
have	changed	and	someone	else	might	become	involved	
and	then	it	takes	a	long	time	to.	
	
EP2:	Maybe	that	there	isn’t	the	support	early	enough	to	
make	sure	that	this	child	isn’t	going	to	become	excluded	
and	that’s	all	I	guess	down	to	the	money	and	the	people	
on	the	ground.	
	
Cuts	and	competing	
pressures		
EP6:	We’ve	also	got	a	situation	where	we	are	having	
funding	cuts	left	right	and	centre,	you	know	schools	
genuinely	haven’t	got	a	lot	of	money	and	they	can’t	
afford	to	do	this	that	and	the	other	for	these	kids.	And	
you	can	we’ve	got	to	see	it	from	their	point	of	view.	
From	a	head	teacher’s	point	of	view	he’s	got	a	teacher	
about	to	go	off	on	stress,	with	the	unions	in,	he’s	got	a	
need	to	raise	attainment	and	no	money	you	know	and	
suddenly	excluding	a	child	doesn’t	half	look	attractive.	
And	in	fact	the	school	is	rewarded	for	excluding	the	
child	because	now,	they	don’t	have	to	deal	with	it.	
Cuts	impact	on	
families	
EP8:	I	think,	if	you	want	to	look	at	it	on	a	macro	level,	
you	have	a	level	of	austerity	for	the	last	six,	seven	years	
and	as	the	squeeze	gets	tighter,	it’s	the	ones	on	the	
edge	that	drop	off	and	often	parents	that	perhaps	were	
slightly	struggling	financially	or	emotionally	to	cope,	
they’re	the	ones	that	get	affected	most	and	often	
they’re	the	students	whose	behaviour	deteriorates	most	
at	school	because	home	is	less	structured.	
	
Readiness	for	
school	
Language	in	
reception	
	
	
	
	
	
	
	
	
	
	
EP1:	I	think	language	levels	in	children	now	going	into	
reception	probably	being	in	some	areas	much	weaker	
than	it	should	be	
	
EP9:	We	also	have	the	first	generation	of	children	
coming	through	who	a	number	of	them,	would	have	
had,	or	do	continue	to	have	very	little	high	quality	
interaction	with	their	own	parents,	through	play,	
through	conversation,	through	dinner	times	through	
outings.			You	know,	I’m	thinking	I	suppose	I’m	thinking	
specifically	about	like	the	sort	of	ubiquitous	nature	of	
technology	in	the	home	you	know	just	sitting	on	the	
train	the	other	day	just	a	mum	and	a	dad	probably	
younger	than	me,	I’m	only	twenty	nine	so	you	know	so	
probably	younger	than	me	on	their	phones	with	two	
twins	in	the	buggy	just	and	as	a	psychologist	watching	
those	children	who	were	about	three,	thinking	ok	three	
they’re	quite	big	to	be	in	the	buggy	actually,	but	also	
they	were	trying	every	strategy	under	the	sun	to	get	
their	parent’s	attention.	Screaming,	laughing,	pointing,	
throwing	the	crisps	on	the	floor,	hitting	the	balloon	that	
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was	attached	to	the	buggy,	you	know	clapping	hands	
and	no	response	at	all	and	that	carried	on	for	about	
fifteen	minutes.			So	you	know,	I	think	that’s	a	factor	as	
well	you	know	if	we	think	about	behaviour	being	
communication	and	actually	opportunities	for	
development	of	good	communication	skills	in	the	home	
maybe	reducing,	I	think	that’s	a	factor	when	children	go	
to	school	and	you	know	if	we	think	about	the	frustration	
and	the	aggression	hypothesis	and	they	can’t	
communicate,	frustration	increases	so	you	know	at	the	
point	of	frustration	then	aggression	may	then,	you	
know	which	then	gets	punished,	so	yeah	I	think	there’s	
something	in	there	as	well	about	quality	interaction	
with	parents,	so	that	may	be	a	factor	in	terms	of	this	
supposed	rise.	
	
Staff	8:	I	believe	so,	yeah,	I	think	you	know,	kids	are,	
they	need	all	of	that	in	the	first	three	years	of	their	life	
and	they’re	not	getting	enough	you	go	into	a	restaurant	
and	you	see	families	round	the	table	and	the	baby	is	in	a	
highchair	with	an	iPad	so	they	can	have	a	chat	well	
actually,	what’s	actually	wrong	with	talking	to	the	baby	
and	getting	them	to	converse	with	you	and	learn	how	to	
sit	at	a	table	and	wait,	instead	of	constantly	being	
stimulated.		Kids	don’t	know	how	to	wait	anymore	or	be	
patient,	they	expect	it	all	now	
	
Use	of	technology	 EP5:	With	regards	to	children	I	think	there	is	I’ve	have	a	
bug	bear		about	screen	time	and	lack	of	play	obviously	
coming	from	an	early	years	background	and	my	thesis	
was	around	play	it’s	so	important	play	to	learn	cultural	
skills,	social	skills	and	I	think	if	they	don’t	have	those	
opportunities	to	play	I	mean	quite	often	at	home	they’re	
on	screens	you	know	you’re	relying	on	the	nursery	to	
provide	good	play	and	again	from	my	thesis	that	isn’t	
always	possible	so	I	think	there’s	a	lack	of	learning	
through	play	in	the	very	early	years	which	is	impacting	
on	children’s	behaviour	
	
Staff	8:	It’s	going	to	sound	awful	I	think	parents	are	
getting	lazier	with	the	laptops	and	tablets	and	Xboxes	
that	are	so	easy	for	them	to	go	go	and	play	on	that	
while	I	sit	on	my	phone	on	Facebook,	again	not	all	of	
them	please	don’t	think	I’m	dissing	everybody,	but	there	
are	a	proportion	of	parents	that,	they	don’t	interact	
with	their	children,	they	don’t	teach	them	the	social	
skills.		My	colleague	over	at	the	infants	school	was	
saying	the	other	day	about	half	of	the	children	that	
have	just	come	up	to	Reception	they	still	can’t	talk	in	a	
proper	sentence	because	they	have	not	be	shown	they	
haven’t	been	spoken	to	they’re	just	watching	videos.	
	 206	
	
General	readiness	to	
learn		
EP7:	I	think,	for	the	younger	ones	as	well,	I	think	schools	
would	say	that	children	aren’t	coming	into	school	ready	
to	learn	and	again	that	pressure	that	they’ve	got	to	
reach	certain	levels.	I	think	for	those	younger	ones,	but	I	
think	rather	than	working	at	where	they	are,	schools	are	
working	at	where	they	should	be,	and	that’s	not	always	
in	the	same	place,	if	that	makes	sense		
	
EP9:	For	particular	children,	it’s	I	think,	it	was	a	lack	of	
knowing	how	to	respond	in	any	another	way,	for	a	
variety	of	life	experiences	and	events	they	hadn’t	learnt	
how	to	deal	with	some	of	theses	things,	even	if	we	think	
about	some	of	the	key	concepts	around	at	the	moment	
around	attunement	and	attachment,	you	know	that	
actually	there	was	a	lack	of	attuned	relationships	early	
on	and	so	to	keep	the	core	skills	that	children	need	in	
terms	of	self-regulation,	understanding,	self	
management,	appreciating	different	physiological	
states,	all	that	sort	of	stuff	is	just	not	there	and	then	
you’re	confronted	with	twenty	seven	other	children	who	
have	demands,	when	you’re	being	told	to	do	something	
that	you	feel	is	far	beyond	your	worth	or	your	value	or	
your	skills,	and	so	you	know	although	they	may	have,	
you	know,	I	said	what	was	happening	to	them	was	an	
outburst	that	was	interpreted	as	x	y	z,	I	think	what	was	
happening	to	them	was	an	experience	of	extreme	
emotion,	which	in	itself	is	probably	incredibly	
frightening,	but	in	the	situation	that	was	probably	quite	
frightening.		And	responding,	how	we	would	all	respond	
if	we	were	confronted	with	extreme	threat	or	perceived	
extreme	threat,	either	through	sitting	down	or	fighting	
back	which	you	know	is	clichéd	fight	or	flight	stuff	isn’t	
it?	
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Appendix	25	Extracts	from	reflexivity	journal		
		
Extract	1:	September	2017	after	interviewing	first	EP		
	
Having	interviewed	my	first	EP	it	has	really	focused	my	mind	on	the	challenges	involved	in	the	
interview	process.		EP1	was	fascinating.		I	felt	very	privileged	to	have	the	opportunity	of	an	
experienced	professional	totally	focussing	on	explaining	their	opinions	and	experiences	about	
primary	school	exclusion.			I	didn’t	realise	how	the	EP	description	of	their	role,	and	how	they’d	worked	
with	pupils	who’d	been	excluded	would	be	so	pertinent	to	many	of	my	own	experiences	and	the	way	I	
am	approaching	my	day	to	day	role.	But	it	is	so	difficult	not	to	ask	questions	about	interesting	things	
that	may	not	be	directly	related	to	the	research.		
	
I	was	aware	during	the	interview	that	I	had	to	not	interrupt	the	participant	and	make	sure	that	they	
were	able	to	communicate	all	that	they	wanted	to	say.		When	I	listened	back	to	the	recording	this	
evening,	there	were	instances	where	I	interrupted	and	this	is	an	aspect	of	my	interviewing	skills	that	
I’ll	work	on.		Also,	I	am	going	to	discuss	with	my	supervisor	the	issues	around	timing	–	the	balance	
between	ensuring	that	participants	have	an	opportunity	to	coherently	explain	how	they’ve	worked	
with	pupils	previously,	as	well	as	enough	time	to	elaborate	on	what	they	think	are	the	reasons	for	
increasing	numbers	of	exclusions	from	primary	school	and	possible	EP	contribution	is	quite	a	tricky.		
	
Extract	2:	October	2017	after	a	day	interviewing	four	staff		
	
Today	was	very	intense.		I	interviewed	all	the	staff	from	School	1	and	each	of	the	participants	was	so	
different	in	the	way	that	they	communicated	and	related	to	me,	which	was	something	I	didn’t	expect.		
I	was	interested	that	they	all	said	they	were	happy	not	to	be	anonymous	in	the	write	up,	because	I	
had	thought	this	was	something	they’d	want	(obviously	I	will	make	sure	they’re	anonymous	as	I’d	
said	I	would).		I	felt	that	the	interviews	went	well	–	because	I	now	have	a	much	clearer	understanding	
of	school	staff	perspectives	about	the	reasons	for	increasing	numbers	of	exclusions	and	how	EPs	
might	contribute	to	reducing	exclusions.		I	think	that	I	have	shifted	the	focus	better	(following	
supervision),	to	asking	whether	this	is	the	way	that	participants	would	usually	work	with	pupils,	when	
they’re	talking	about	specific	cases,	to	allow	for	broader	thinking	about	some	of	the	issues	and	
challenges,	but	still	my	time	management	during	interviews	remains	an	important	aspect	to	work	on.		
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I	came	away	from	the	interviews	with	a	feeling	of	admiration	for	the	school	staff	who	describe	some	
very	challenging	situations	in	which	they	work.		I	felt	that	the	staff	communicated	real	compassion	
for	the	pupils	and	their	families,	and	an	awareness	of	the	challenges	that	the	families	may	be	facing	
in	their	day	to	day	lives	(such	as	addiction,	increased	financial	pressures	and	mental	health	
problems).		I	was	surprised	by	the	emotions	of	the	class	teacher	who	was	talking	about	a	pupil	who	
had	been	excluded,	and	was	really	sad,	almost	crying,	as	she	talked	about	his	exclusion	from	school.			
	
Factors	within	the	school	leadership	itself	were	not	referred	to	by	any	of	the	staff,	which	was	
surprising,	maybe,	but	the	Head	had	selected	participants.		I	don’t	think	school	leadership	has	
emerged	as	a	factor	in	the	wider	reading	I	have	done…but	will	have	to	check.		
	
I	didn’t	expect	to	hear	such	a	range	of	responses	in	the	way	that	staff	consider	the	‘increasing’	
numbers	of	exclusions.		It	was	interesting	that	one	member	of	staff	drew	significantly	on	her	own	
upbringing	to	talk	about	issues	related	to	how	children	would	arrive	at	school,	and	compare	her	own	
nurturing	upbringing	with	the	home	experiences	of	pupils	who	were	at	risk	of	exclusion.		
	
	
	
Extract	3:	October	2017	a	day	after	interviewing	four	teaching	staff		
	
After	another	day	of	interviewing	school	staff	in	the	second	school,	I	am	really	keen	to	look	again	at	
how	the	staff	explained	increasing	school	exclusion	in	the	first	school	in	more	detail.		I	was	left	with	a	
strange	sense	that	there	was	a	something	about	power	in	the	second	school,	almost	a	power	
struggle,	where	the	parents	were	described	in	a	way	that	they	were	distinct	from	the	school	or	
separate	from	the	school.		This	meant	that	the	onus	was	on	parents	and	pupils	to	comply	with	the	
schools’	behaviour	policy	and	expectations,	rather	than	the	school	having	the	approach	that	they	
should	support	the	pupils	and	families	to	help	the	pupil	be	the	best	that	they	can	be.		Maybe	this	is	
the	school’s	way	of	helping	pupils	be	the	best	they	can	be?		
	
For	me,	this	was	surprising	because	it	was	unexpected	and	reminded	me	of	working	in	previous	
schools	where	this	was	an	attitude	from	some	possibly	more	traditional	staff	who	could	have	quite	a	
rigid,	‘no	nonsense’	approach	to	behaviour.		Over	the	course	of	my	EP	training	I	have	tried	to	take	an	
approach	to	consultation	which	is	non-judgmental,	calm	and	centred.		This	is	informed	by	
psychoanalytic	approaches,	where	when	I’m	working	with	children	and	parents,	I	can	become	more	
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aware	of	the	emotions	that	people	who	I’m	speaking	with	are	projecting	onto	me.		There	was	a	
strong	sense	that	the	staff	in	the	school	were	doing	their	best,	but	they	seemed	almost	frustrated	
and	patronising	towards	some	of	the	parents	of	pupils	at	risk	of	exclusion.			
	
I	had	a	real	ethical	issue	during	one	of	the	interviews,	and	I	would	change	my	response	should	a	
similar	situation	occur	in	the	future.		A	member	of	staff	was	late	for	an	interview,	and	outside	the	
door,	she	said	to	a	pupil	that	he	had	to	wait	at	a	table	outside	the	room	where	I	was	carrying	out	the	
interviews,	while	we	were	talking.		I	don’t	know	if	he	was	given	a	book	to	read	or	an	activity	to	do.		I	
said	to	the	participant	that	if	it	wasn’t	a	convenient	time,	I	would	be	able	to	come	back	at	another	
time,	and	offered	her	a	chance	to	reschedule,	but	she	said	that	the	time	we	had	arranged	would	be	
fine.		I	carried	out	the	interview	–	she	answered	briefly	compared	to	her	colleagues,	and	at	the	end	of	
the	interview	she	said	that	she	did	not	have	anything	else	to	add.		I	don’t	know	if	it’s	ever	appropriate	
for	a	pupil	to	be	left	outside	a	room	for	twenty-five	minutes,	but	by	not	asking	her	about	what	the	
pupil	was	doing,	or	why,	I	was	complicit	in	what	happened	to	him	at	school.		I	think	that	I	put	my	own	
research	ahead	of	the	pupil’s	needs	in	this	situation,	and	if	a	similar	situation	arose	in	the	future	I	
would	not	do	this.	As	a	researcher,	I	am	primarily	a	trainee	EP	and	guided	by	the	EP	BPS	Code	of	
Ethics	(2014).			Reflecting	on	this,	I	understand	that	EPs	need	to	be	guided	by	key	aspects	of	respect,	
competence,	responsibility	and	integrity	(BPS	Code	of	Ethics,	2014,	p9),	and	because	EPs	carry	out	
work	which	is	with	multiple	stakeholders,	we	have	a	responsibility	to	children,	parents	and	staff	at	
the	same	time.	The	BPS	Code	of	Ethics	(2014)	is	underpinned	by	the	Kant’s	second	formulation	of	the	
Categorical	Imperative,	‘Treat	humanity	in	your	own	person	and	that	of	others	always	as	an	end	and	
never	only	as	a	means’	(p4).	Consequently,	should	this	situation	arise	again,	I	would	ask	more	
questions	about	the	pupil.		There	may	have	been	a	justifiable	reason	for	the	pupil	to	be	waiting	
outside	the	room,	he	might	have	been	reading	a	book	quietly,	or	might	have	wanted	to	be	near	the	
member	of	staff.		Alternatively,	the	staff	member	might	have	prioritised	participating	in	the	research	
above	working	with	the	pupil,	and	I	should	have	questioned	whether	this	was	appropriate.		I	
understand	that	there	may	have	been	a	range	of	reasons	for	this	situation,	but	it	could	have	been	
better	understood	had	I	asked	more	questions	to	the	member	of	staff	at	the	time.	If	this	situation	
arises	in	any	remaining	interviews,	I	will	make	sure	that	I	ask	appropriate	questions	to	the	staff	
member.	
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Extract	4:	January	2018	Initial	coding	for	preliminary	findings		
	
I	have	spent	the	Christmas	holidays	going	through	each	of	the	21	interviews	and	coding	the	data	for	
the	Jan	19	deadline	as	agreed	with	the	LA	Consultant.		I	know	that	I	have	immersed	myself	in	the	
data	and	because	this	is	the	second	time	round,	I	am	much	more	familiar	with	the	codes	and	themes	
that	I’ve	identified,	but	I	know	that	I	am	really	struggling	to	get	to	between	five	and	seven	themes,	as	
suggested	by	Creswell	(2014)	and	Braun	and	Clarke	(2006).		But	I	know	that	when	I	try	to	winnow	the	
data	quickly	there	is	a	risk	of	misrepresenting	what	the	participants	are	saying.		And	there	is	so	much	
data.		Because	I	am	working	to	the	time	pressure	of	this	first	deadline,	when	I	said	I’d	give	
preliminary	findings	to	the	LA	Consultant	about	the	perspectives	of	school	staff	and	EPs	on	the	area	
of	primary	school	exclusion,	I	know	that	I	have	a	professional	commitment	to	provide	something,	but	
I	don’t	want	to	misrepresent	what	participants	have	said.		I	think	that	if	I	initially	provide	feedback	at	
the	levels	identified	by	Rustique-Forrester	(2005),	focussing	on	external	factors,	school	factors	and	
child	factors,	but	adapt	this	slightly,	to	focus	on	national	factors,	LA	factors,	school	factors	and	pupil	
factors	it	reduces	the	risk	of	misrepresenting	the	data….it’s	a	tension	between	working	to	this	really	
tight	deadline	for	the	LA	and	what	thematic	analysis	should	actually	look	like.	It	is	taking	me	much	
longer	than	I	expected.		That	said,	it	seems	to	me	that	the	different	levels	identified	above	work	
better	as	a	way	of	looking	at	the	EPs	role	in	reducing	school	exclusion	than	they	do	for	capturing	
what	participants	are	saying	are	the	reasons	for	school	exclusion.			
	
Extract	5:	June	2018		
	
I	have	a	growing	awareness	of	the	way	that	a	better	understanding	of	previous	research	helps	me	to	
understand	the	data	and	structure	the	whole	thesis,	because	I	have	changed	the	way	that	I	am	
writing	the	literature	review	again.		My	first	attempt	at	the	literature	review	in	November	involved	
focussing	on	literature	which	was	linked	to	school	exclusions	and	the	role	of	the	EP	as	a	whole,	but	
the	feedback	was	that	my	writing	was	incoherent…I	think	I	had	been	trying	to	condense	too	much	
and	struggled	with	the	structure.		In	the	second	attempt	in	March,	I	just	focused	my	literature	search	
on	literature	which	looked	at	‘perceptions’	of	those	involved	in	the	research,	but	it	didn’t	sufficiently	
allow	me	to	explore	what	the	research	said	about	the	reasons	for	exclusion	or	the	role	of	the	EP,	my	
analysis	kind	of	tilted	and	misrepresented	what	previous	research	actually	said	about	the	broader	
picture.		I	am	now	re-writing	my	literature	review	in	two	sections:	the	first	search	looks	at	reasons	for	
exclusion,	and	the	second	search	looks	at	the	interventions	and	strategies	to	reduce	the	risk	of	
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exclusion.		This	has	given	me	a	better	structure	for	the	literature	review	and	a	better	understanding	
of	previous	research.			
	
I	think	that	this	has	informed	a	shift	in	thinking	about	how	I	consider	the	data	too,	maybe	this	is	also	
because	I	have	had	more	time	to	look	at	the	codes	and	themes	and	make	sure	that	they	are	coherent	
and	justifiable.		I	think	these	are	questions	about	the	validity	of	the	data.		Also,	the	importance	of	
considering	‘perceptions	related	to	schools’	has	meant	that	I	have	a	different	way	of	thinking	about	
the	data.	I	think	that	through	being	explicit	about	this,	the	study	as	a	whole	makes	more	sense,	but	in	
some	ways	I	wish	I	had	known	that	I	was	going	to	think	about	the	data	like	this	at	the	start,	because	I	
might	have	shaped	the	questions	to	participants	differently.		But	the	disadvantage	of	shaping	the	
questions	differently,	might	have	been	that	the	participants	were	steered	to	a	focus	on	schools	which	
might	have	lost	some	of	their	broader	considerations	of	the	issues	when	they	were	given	more	
freedom	to	simply	explain	how	they	worked	with	pupils	and	what	they	thought	the	reasons	for	
increasing	exclusions	were.		I	think	that	there	would	have	been	pros	and	cons	to	either	approach.		It	
has	really	driven	home	to	me	though,	the	importance	of	being	explicit	about	how	themes	are	
identified	during	the	process	thematic	analysis.		Particularly	when	I	compare	the	first	themes	I	
identified	over	Christmas	(which	included	identifying	EP	and	staff	emotional	responses	to	pupils),	
with	the	three	key	themes	that	I’ve	identified	now.	Also,	I	think	this	analysis	allows	me	to	identify	
some	of	the	differences	in	thinking	that	were	between	schools	too.		
	
In	terms	of	the	role	of	the	EP,	I	think	that	the	approach	of	looking	at	themes	as	where	EPs	could	
support	primary	schools	to	reduce	exclusion	(National,	LA	and	school	level),	then	finding	themes	
around	those,	then	finding	themes	within	these	is	the	clearest	way	to	identify	what	participants	were	
saying.	This	aspect	of	the	research	has	always	seemed	‘flatter’	to	me.		I	wondered	if	this	could	be	
because	I	have	not	picked	out	salient	themes	so	effectively.	I	am	coming	round	to	thinking	that	it	is	
because	there	is	something	qualitatively	different	in	the	nature	of	the	question	which	is	being	
researched:	being	asked	about	the	functions	of	someone’s	role	is	very	different	from	being	asked	
about	the	reasons	for	school	exclusion.		Obviously,	school	exclusion	is	something	that	everyone	has	
an	opinion	about,	because	it	is	an	issue	that	comes	up	in	the	media	and	everyone	has	been	to	school.		
Whereas,	participants	had	different	experiences	of	working	with	EPs	and	possibly	answers	reflect	
this.		How	EPs	conceive	of	their	role	(particularly	in	terms	of	child	advocacy	and	LA	work),	seems	
quite	different	to	staff	perspectives.			
	
	
